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ABSTRACT , * ' , 

. This report discusses the tea\cher evaluati,on program 
in the Andover Public Schools, Massachusetts, The bulk of the • 
document is made up "of the t«o forms used to conduct teacher 
evaluation..; a performance standards and rating scale (appendix B| , by 
which ali^ staff are ^p praised ; and an instructional improvement plan 
(appendix" C) , which, jgrovides for an. individualized review of a y 



teacher's growth anft ^development. 
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TEACHER EVALUATION PROGRAM 

t 

Rationale and Overview 

The teacher evaluation program in the Andover Public Schools 
is designed to assess teaching effectiveness in order to improve 
the instructional program for students and -t^o brovide for the 
continuous growth and development of the? teach xiigs. staff • 

Teacher evaluation is conducted through the use of two com- 
ponents: performance as measured by a set of effective teaching 
performance ^atemdards and rating scale and the development ' euid 
implementation of an instructional improveipent plan. The standards 
amd rating scale are a common measure against which all statf are 
appraised while the instructional improvement plan provides for 
individualized review of a teacher •s growtli and development. 

Standards and Rating Scale 

The performance standards auid rating scale (Appendix B) are 
drawn from the research on those factors contributing to teaching 
effectiveness. Greatest emphasis is placed on the face-to-face 
interaction of teachers with, students. These standards categorized 
as instructional implementation include^ cognitive clarity in pre- 
sentations, generating enthusiasm and interest, maiking use of 
variety, exhibiting task orientation, providing for student inter-- 
action and involvement> and creating positive student- teacher 
rapport. A teacher's instructional planning is also as3essea\ 
including the selection and implementation of instructional ob- 
jectives and plans and their achievement with diverse kinds of 
learners* Two standards designed to measure the teacher's 
prof essioixal participation complete the set. 

Appraisal against the standards is based on objective data 
gathered through a series of a minimum of two formal and several 
informal observati(;|^s. Each formal Observation consists of three 
phases: a planning or pre-observation conference, the observation 
in the classroom itself, and a post--observation conference. This 
cycle enables the supervisor and the teacher to examine the nature 
Of the lesson to be observed (goals, activities, relationship to 



standards and* Rating Scale (continued) Page 2 

r 

previous or succeeding lessons, etc.), the gathering of objective 
data through a variety of data-gathering techniques (interact^ion 
analysis, student-teacher response, transcripts, etc.) , and a 
meamingful analysis/review of the classroom observation. Such a 
cycle assists" the teacher in answering the following* kinds of 
questions: (T) Did the methods and materials of instruction which 
^^-«i-flelected lead t^o the objectives which I identified for each 
student? (2) If so, why? (3) if not, why not? (4) Where do I 
go from here? This sequence is vital in ord^r to , achieve the 
goals of the evaluation/supervision process and' to generate those 
kinds of data upon which the standards can later be applied. • 

The evaluator appraises a teacher's performance based on the 
standards. Assessment of performance on a. standard is made on a 
five-point scale. A summary evaluation statement detailing accom- 
plishments, current inadequacies ,^ef forts made to. overcome defi- 
ciencies, and suggestions for the future follows the rating on 
each of the ten steuidards. This evaluation is baised in part on 
input from other supervisory personnel (department head, .assistant" 
principal, or program advisor) when appropriate. For the 1979- 
1980 school year an assessment using the standards and scale is 
to be completed for all teaching staff by March 21, 1980. In 
addition, an interim assessment using the standards and scale is 
to be completed for all non-tenured staff and those beiijg evaluated 
intensively (one-third of the tenured staff) by December 21, 1979. 

\ 

Instructional Improvement Plan 

The instructional improvement plan (Appendix C) is developed 
jointly by the principal and the teacher at the beginning of the 
sc/iool y*6ar. .The plan focuses on those ai%andar^s or performance 
activities in which growth is desired. Once the areas of growth 
^ are identified, they are further defined as specific goals or key 
targets. An outline or plan for professional growth is then generated 

A • 



I 



Instruct ioaai Improvement Plan (continued) ' Page 3 

alon<^ with an expected date of completion and the nature of the 
evaluation Required to indicate that the plan has been fulfilled. 
Progress in implementing the plan is reviewed on specified da.te^. 
A brief written report summarizing the progress is 4ev<^loped by 
the evaluator as a result of this review (Appendix D) . 

For example, it may be agreed that a teacher needs to improve 
clArity in making presentations to students. It is then further 
agreed that this would be achieved most effectively by expanding 
the teacher's knowledge of advanced mathematics and that this goal 
could be met in part by enrolling in Mathematics 1001 at a "nearby 
university. * A target date of December of the school year might be 
set as a completion date with a transcript or greuie report the 
evidence that this particular goal has been mat. A revie\f of 
this activity would be conducted by the teacher and evaluator 
according to an established schedule. 

Areas for growtJh might range from providing more variety in 
Spanish language rainfbrcemant activities, providing more student- 
teacher interaction in calculus classes, or improving student 
interest in" reading literature. 

Activities included in the plan ^or professional growth are 
not limited to courses but might include visitations to other 
class]:;^oms , -weekly meetings with a dep^tment head, development 
o{ leading activity packets for specific kinds of students, team 
planningX sessions , or the use of a' formalized system such As inter- 
action analysis to measure student-teacher and student-student 
interaction. ^ 

During the-^lSTg-igso school year principals or their designers ' 
are to meet with teachers ^to develop instructional improvement plans 
no later than October 26, 1979. Progress in %ipleraenting plans will 
be reviewed formally and a written '^umraary report prepared for all 
staff no later than Marqh 21, 1980. A formal interim review and 
written progress report are to be conducte^ for all non-tenured 
staff and those being evaluated intensively by December 21, 1979. 

i • 1 



Instructional Improvement Plan (continued) , Page 4 

. . . ^ 

This review is based in part on input from other supervisory personnel 
(department head, assistant principal, gr prograun advisor , ^etc* ) when 
appropriate. ^ I , ' , 



Conclusion 

Teacher supervision and evaluation is a complex task. It must • 
be rational. It must be logical. It iliust be workaible. It must be 
used to improve the teaching and learning process.' 

The evaluation program in Andover attempts to prpvide ^or^^hoth 
grdup as well as individualized assessment artd creates the type^ of 
supervision required for the improvement of the instructional progratm 
for students and the continuous growth and development of the teaching 
staff. * 

By means of this evaluation process: 

1. Both the evaliiAtor a^d the teacher are aware of the process, 
for evaluation. 

' 2. Both the evaluator and the teacher have the opportunity to 
interact w|iile goals are being pursued. . 

3. Both the evaluator and the teacher have a history of written 
communication that is .contained in a personnel folder re- 
garding progress or problems. 

4. When satisfactory ♦progress ' is not being made, the teacher is 
made aware of serious problems as soon as possible. 

5. The teacher is given written suggestions for improvement . 

6. The teacher is given a timetable for implementation as well 
as examples of suggested alternatives or behavior when 
possible. / 

The implementation of the evaluation prograun will bfe carefully 
monitored to assure its effectiveness. An assessment of the* progrsmi, 
will be conducted in the spring of 1980 and revisions in the process 
for succeeding school years m^ide accordingly. 



Appendix A 



Page 5 



Timeline for Evaluation Activities 
1979-1980 



Date 



fepteitiber 10,. 1979 



Activity 

Orientation of staff to program 
by .building principals 



October 26* 1979 



Closing date for development/ ' 
initial review of instructional 
improvement plans 



December 21, 1979 



March 21, 1980 



Interim evaluation reports 

a. Completion of rating scale 

b. Review of instructional 
improvement plans 

(NoHT-tenured and inten^ve 
evaluations only) * 

* 

Complete evaluation reports 

a* Rating scale * . 

« 

b. Review of instructional 
.improvement plsms 
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ANDOVER PUBLIC SCHCXDLS 
ANDOVER; MASSACHUSETTS 

,EE*FECTIVE TEACHING PERFORMANCE STANDARDS AND RATING SCALE 

Rationale and Overview . • 

It is generally accepted that effective teaching is the most important element in 
a good education. The performance standards listed in this booklet suggest those 
criteria by which effective teaching is appraised in the Andover Public Scho9ls. 
The criteria are drawn primarily from the research on those factors contributing 
to teaching effectiveness. (A simmary of much of this research is described by 
Barak Roeenshine . and Norma Furst in **The Use of Direct ^Observation to Study Teach- 
ing'*, in the American Educational Research Association's Second Handbook of Research 
on Teaching.) These criteria were reviewed in terms of their face validity by 
teachers and administrators in the Andover Pub^JLc Schools.' The ten standards 
proved highly reliable and valid in differentiating among teachers of various 
abilities during a field (test of the instrument conducted in early 1^79. 

Althoxigh each of the standards contributes to effective teaching, a hierarchy 
is implicit. This hierarchy places the greatest valtie or eiqphasis on those 
standards which relate to the face-to-face interaction of teachers with sttulen^. 
iSiese standards, categorized as instructional implementation incltu^: 

* ■ * . 

1. Exhibits congitive clarity in presentation. 

2. Generates^ enthusiasm, excitement, and/or interest during presentation. 

3. Makes use of variety in presentation. 

4. Is task-oriented and exhibits business-like behavior; is able to provide 
for smooth classroom activity transition and monitor the class doing more 
than one thing at a time. 

.5 . Provides for student interiicti<wx and involvement in thfe presentation • • ^ t 

6. Creates positive student-teacher rapport. ^ 

Effective instructional implementation is dependent on in struct ional planning . 
This criterion includes two standards: 

7« Selects and generates defensible instructional objectives and plans. 

8. Achieves instructional c^jectives with diverse kinds of learners. 

Finally, instructional plaxmihg and inqplementation are aff acted b^ a teacher's 
professional participation . IVo standards are included uhder that criterion : 

9. Displays professionad attitude. 

10. Shows evidence of professional growth. 

Followi^g^ a series of formal and informal observations , the evaluator appred^ses 
a teacher's performance based on these standards. Each standard and ^ its related 
performance activities is reviewed in light of those observations. Overall 
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Effective Teaching Performance Stand4rds and Rating Scale (contintied) , Page 7 

assessment of performance on a standard is made on a five^^point scale ranging 
from "seldom" to "consistently • " A sximmaty evaluation statement follows the 
rating* This detauLled statement describes accomplishments, cxirz^t inadequacies, 
efforts ^de to overcome deficiencies, and suggestions for the future all 
related to a p^urticul^u: standard and its performance activities. 

For the 1979-1980 school year an aissessment using the standards and scale 
will be completed for all teaching staff by March 21, 1980. In addition, an 
interim report using the standards and scetle will be completed for all non- 
tenured staff and those being evaluated intenflively by December 21, 1979. 
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* EITECTIVE T^CHXilG PSSTORMANCS STANDAilDS * ' Page ^ 

1.0 Exitiljita cognitive clArity in pT«a«ntatian . \ , 

1.1 Displays v«rbal flusncy; ahlA t6 explain clearly. 

1.2 Has f ixm grasp an what is being taught an4 why . 

1.3 Is accurate from a factual standpoint. 

1 . 4 Oisp lays -thorough knowledge of- sub j ect matter . ' 

1.5 Uses correct languagm. 

1.6 Asks a variety of questions which require both 
"lower cognitive" as well as "higher cognitive 
response." 

2.Q G^bierates enthusiasm , excitement/ and/or interest during 
presentation. - 

( ■ ' 0 . - 

2.1 Exhitbits high expectations and assumes persdinal 
responsibility for making sure students learn. 

2.2 Is stimulating and imaginative.'' ^ 

2.3 Evidenced strong motivation and' commitment to 
teaching. 

2.4 Exhibits a sense of humor. 

2.5 Is intellectually .sjtimulating. 

•2.6 Transfers relevaht and inteo^esting real life 
sitiuations into the classroom. 

♦ 2.7' Maintains stimulating and attractive classroom 
o ' environment. 

3.0 Makes use of variety in presentation. 

3.1 Exhibits sufficient movement, gestures, and varia- 
tion in voice and eVe contacts. 

3.2 Makes effective use of a wide. variety of' well- 
selected instructional materials. 

^Copyright C 1979 by thm A^dovmr dlusachusatts) Public Schools 
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3.3 .la a<^iv«ly involved in , ^ Page -9 

.3.4 Mak«« f activ* ua« of Ina-fcraccisnal- atrat«gi*a 

such as largp group, amalX group, or in'dividuJftLi z«d 
iaatrafrtioa/' -indapan'dan-t' actti'/itiaa ; or .contraoting 

-.3.5 Damonatrataa appropifiata^ ^iila. 

4.0 la . taaJc-oriaatad and axhibi^ bu*aiB«aa-IjJc« behavior; 
" la abla to provida for arBooth claaaroom ac^ivi-ty trana^.- 

tion and monitor tha claila doing liaora than ona tiling at 
■ * tiaa. . . '/ 

4^.1 Kaapa atudaijta activaly angagad in productiva work,. 

4.2 piaplaya aiartnaaa of wha^t'a gftng on in claaaroom.^ 
« ■• - ' . 

' 4. .3 5aa whola group 'a at-tantion baf ora ' baglnn Ihg 
j|)raaantatiion. - 

4.4 Uaaa atatamanta daaignad to provida an ovarviaw' , ■ 
and\a aummary of tha laaaon. 

4 . 5 Providaa bppprtuiiity for - atudanta to pract^Lca tha 
nav laaming and gaU fealdbackr «- 

4.6 Employa a racognizad aya^tfaoatic ina-tifuctional 
f otaat azui pattam* 

4.7 Dambnatrataa Mirpqaaful organization of apaca and 
matariala wit#ragard to tha phyaical appaaranca 
aa w«3J. aa high safaty and maintananca s-tandarda. 



5.0 • Providaa for a-toadan.t intaraction and-i^volv-anxant in tha 
praaantation. a.. * 

■ 5,. 1 Adfcnowladgaa , mddifiaa, appliaa, coraparaa, or 
, 'summarizaa atudant a-tat^anta. 

5.2 ^Doaa noH conaiata^^tly rapaat atudant raaponaaa. 

5.3 Probaa or uaaa raaponaaa wh4.ch ancouraga- atudant 
(or anothar atudant) to alaborata upon hia or - 
har an-awara. 

5l4 Haaponda to'quaationa" po«^ by atudanta. 

• ^ -5.5 Raaponda to aubatanca of a'tudaht statamant rathar 
than^fora. ■ t 

■\.5.6" Providaa for high fraquancy of studant initiatad ' 
quaationa and intaraction. ' • 

Copyrlghlh 1979 by th« Andcsv^r (Misaachuaatts) Public Schools' ^ . 
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$.7 Spends , time intmricting .with individu^il studlinta 
I . . «v«;i during group or whol* class lasisons. . • ^ ^ 

,*5,8 '9rais«s or "«nca«rag«s students.' - 

■.-.I" „ . ^ •? • • - ■ • ■ 

Oj;,' Crsatsji s(|si€iv« stud«nt-t«*civ«r rapport;. 



i 



awaffi^orf^ th«ir d«v«lopm«ntal and •motionax 
. chara<*t*risi:ics^ ..-■>• 



I 



6.2 'shows warmth taw|K studskts; has p<^itiv« '^^"^^ 

■ toward , studsntai.' , ' ■ ^/^i 

" '1 .*»-.■•■,♦ 

6*. 3 Abi« to ianiila Jisciplinajproblai^s. * , 

^ 6 it: S«ts* fr*nawor3c for laaming/disciplina so 
, •■ that stu(!ant:s to'ow what to mx^m^; is 

consistent. \ 

. i\ 

( 6,32 impartial *and. fair whan daaliag with 
' 'studants. ■ .. ^ ^ 

6.33 ^ Maiataiif^'^tindards both insida and outsida 
* ' .' classroom. 

' . 6 {34 Discussas disciplinary incidant with studant 
. . iid follows thrSugh'li disciplinary actilon. 

6»4 Accapfes faaiihga of studants in a non-thraataning 
mannar . , . • > ' ^ 

6.5 Davalops ' ind Wtars balanca batwaan individual 
» .rights and ras^wnsibilitias. ■ 

6.6 Doas n^t appaar to gat ovarly -xcitad or scraam 
and hollar, or.usa. sarcasm at students. 

^ .7 Intaracts; positivalj^ with studants both insida and 
' outsida Hkm classroom. • 



6 .8 Studants damohstrata a positBa attituda toward 
' class and" taachar. 

6.9* Shows" compassion and ampat^y; sincaraly wants 
situdant** to laam> 

• • ♦ 

Copyright (£■ 1979 by th« tockrwt; (Ma«««chu««t*«) Pubiic School* 
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^0 Sellers aooropriata and. justifiabla instznactional ob- ' 
j«ccivas and ganeratas sound educational plana. '• 

7.1 Exhibits evidence of dir,act ralationahip betve-n 
. .material cbverad/used La class and , instructional 

, "objetstives. 9p 

7.2 Lessons damo^strata thoxight and .p rap ar at ion. 

7.3Uasas ins-ttrtictioriai materials in an organized 
\<ashion that raflact'a planning. 

7.4 Develops ^rittan plims which ara^ based on prascribad 
curricafl-ua and reflect use of'^progam manuals, coursas 
of study, gTiide-linas , ate. ' • ^ 

• 7 5 Uses appropriate test data inVlanning progrkJ. 

3.0^ Achieves instructional objectives wie4> diversa kinds of 
laamera. 

8 1 Is able to diagnose individ^fal student's skills,'^ 

progress and learning style; adapts program accordxngi 

8.2 Keeoa adequate regularly updated accunulativa. 

records; evaluates progr ass of each studanf, arid 
adjusts the program acco:?dingly . , \^ 

8.:r Matches difficulty level of -tha lesson to ability 
level of the students through lesson contant, 
>queatiorfa, and activities. 

3.4 i»rovides material so every student can show achieve- 
.r ment within the work period.. / • . 



8.3 Facilitatea the learning for the reluctant learners - 
brings out students. to realiza their potential. 

8.6 ases good judgement^by being demanding^ critical, 
encouraging, supportive,, helpful, or warm, as dic- 
tated by the need* of each/ studint in any given 
. situation. 
9.0, Dts^lay^ professional attitude. 

.\9.1 Develops positive relations with colleagues as a 

team/gradie level/deoiLrtment and school staff member. 

. •* 

' 9.2 Contributms to teeun/grad* lev€l/d«par1im«iit and school; 
willing to shara ideas and sut^porn them. 

t' (\ ' 

9. J Cooperates with administrative staff. 

,9.4 ..Maintains positive working relationship with p-arants. 
Copyright v£ 1979 by the Andovtr (Mjlsiachua^trts) Public 3chool4i ♦ 
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. 9.5 Particip*t»« ACttivaly in school aceiviti**. 

9.6 ProvidM . «xtri. h*l? for atudantJ as. a««d«d. 

I ^9.7 R««pondJ positively to r««ponjii3l* constructiv* 
oriticiam or advic«. • 

. LQ.O Show« •vidinca of profmMional growtli. 

LQ.L K««ps abr««»t.of d^valopments in fi«ld tlirough 
pro£«««ioa*l raad^Jig and actriv* participation 
ijx ^xot%%si.cscimX asaociation* diraetly r«lat«d 
*to fi«ld o£ worjc. 

10.. 2 Zngag«« in appropriA-ta- coura* work and in-<«rvic« 
prograios . 

^ 10.3 WorJca with naw approach** and ina.tariala and ia 

> frank in thair avaluation- 



\ 
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EFFECTIVE TEACHD^G PERFORMANCE RATING SCALE 



TEACHER 



EVALUATOR(S) 



TO WHAA^ EXTENT DOES THE TEACHER 
EXHIBIT THE FOLLOWING STANDARDS: 



SCHOOL 



Seldom 



J3/^TE^ 



Consistently 4 



INSTRUCTIONAL IMPLEMENTATION 

1. Exhibits cognitive clarity 
,in prosantations • 

StataiMnt t 



2« Generates enthusiasm, excitemsnt, 
and/or interest during presenter' 
tion. 

Statenunt : 



^ 3 
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3* HaJcttS ustt of 

Statamonti 



EFFECTIVE TEACHINB PSRFORHANCE RATING SCALE (^ontinuad) 

varlaty in praaantation ^ 1 .2 



V Page 14 



19 taak-orianted and axhiblta buaineas- 1 
like behavior; is able to provide for 
smooth claaaroom activity trat^ition 
and monitor the class doing mOre^than 
one thing at a .tima« 

Statement: 



5. Provides for st\]dci.nt interaction 

and involvement in the presentation • 

/ Statement: 
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EFFECTIVE TEACHING PBHFORMANCE RATING SCALE (continued) 

6* CrwrceSi positive atudijit-ttachar 1 2 

rapport « 



Stat^lMnt: 



INSTRUCTIONAL PLANNING 

7. Selects and generates definable 
instructional objectives and 
planet • 

Statements 



8. Achieves insfruational objectives 
with diverse kinds oi learners • 

Statament : 
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EFFECTIVE .TE.CHIHO PERFQBH«.CE PATINA SC«^ (cc„tinu.d) 

9 • Displays .professional attitiids » 1 " 2 

Statemsnti 



10 • Shows evidence of professional growt±i. 1 



Evaluator^s recommendation: 



c 



P^ige 16 
4 5 



Evaluator(s) Signature (s) : 
I have read thii report. 

Teacher's Signature: ^ 

Teacher's Coinments: 



Date 



ERIC 
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ANDOVER PUBLIC SCHOOLS 
ANDOVER, MASSACHUSETTS 



INSTRUCTIONAL IMPROVEMENT PLAJ^ 
1979-1980 



TEACHER 



SCHOOL 



Standard / Area 
for Growth - 




Plan for 

Professional Growth 



Expected Date 
of Completion 



Evaluation 



20 



Approval of 
Instructional 
Improvement 
Plan 



Teacher 



Svaluator (s) 



Date 



Date 



Date 
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' ANbOVER PUBLIC SCHOOLS . 
, ANDOVER, MASSACHUSETTS i 

Review of Instructional Improvement Plan 



•TEACHER 



SCHOOL 



Evaluator (3)i Signature j 



I have read this^review* 
Teacher's Signature » , 

Teacher ' s Comments : 



Date 



Date 



